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Abstract. The article deals with the concept of interactive technologies, their place, role and significance in
the education system of higher education institutions. A review of recent studies and publications related to the
research topic has been conducted, which led to the conclusion that there are still a number of insufficiently inves-
tigated aspects of the issue. Thus, the expediency and effectiveness of using interactive foreign language teaching
technologies, in particular battle discussions, to improve the quality of the future-to-be foreign language teachers’
professional training and develop their foreign language communication skills in the process of student-centered
learning have been highlighted. The objectives of the study is to characterize and experimentally verify interac-
tive form of FL teaching, namely battle discussion, as an effective tool for enhancing the level of future-to-be FL
teachers’ communicative competence in higher education institutions. As a result of the study, battle discussions
have been identified as an effective interactive form of foreign language teaching, which involves creating a lively,
positive atmosphere of pedagogical interaction in the classroom and developing the future-to-be foreign language
teachers’ autonomy, creativity, flexibility, communication and teamwork skills, motivation for self-development, and
other skills necessary for professional improvement. Based on a democratic style of pedagogical interaction, battle
discussions are aimed at the independent search for optimal solutions, promote the development of critical and
logical thinking, initiative, and creativity in future-to-be foreign language teachers, who learn to express their own
opinions and tolerate criticism from opponents, which undoubtedly contributes to improving their foreign language
communication skills and is a priority in their future professional activities.

Key words: interactive technologies, battle discussion, foreign language teaching, foreign language
communication skills, communicative competence, communication environment, professional training, future-to-be
teachers, lecturers, students.
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The research problem. The vocational
training of future-to-be professionals, in par-
ticular foreign language teachers, involves the
goal-oriented development of their foreign lan-
guage communicative competence (hereinafter
referred to as FLCC) that is one of the primary
objectives of their learning in higher education
institutions. Upon graduation, a future-to-be
foreign language teacher should not have only a
good command of a foreign language (hereinaf-
ter referred to as FL), but also be able to fluently
enter and behave and teach in a FL commu-
nicative environment, which is important for a
competitive employee who can achieve certain
heights in their professional activity. Hence,
priority importance in mastering FL. communi-
cation skills (hereinafter referred to as FLCS)
belongs to communication with native speakers
and creating a FL communication environment,
based on the use of simulated professionally
oriented situations of real communication with
friends, colleagues, and like-minded people in
the process of learning a FL.

The result is updating the process of forming
students’ FLCC and their abilities to creatively
apply the acquired FL knowledge in an interac-
tive as well as student-centred learning environ-
ment. This approach contributes to optimizing
not only the professional training of future-to-be
FL teachers by organizing professionally oriented
FL communicative interaction, but also to reveal-
ing their main potentially significant qualities, in
particular development of critical (evaluative)
and productive thinking and active educational
position, as well as readiness to use interactive
technologies in their professional activities.

Review of recent research and publica-
tions. John Dewey, considered the intellectual
and founding father of interactive learning and
learner-centered approach, promoted learning
by doing, problem-solving, and collaboration
as core principles of interactive learning. Edu-
cation, for J. Dewey, is not only about gaining
theoretical knowledge but also getting practical
experience. He viewed education from a holistic
perspective whereby learning is seen as a contin-
uous process that combines knowledge with life
experiences and encourages students to integrate
thinking skills with tangible results. This view of

education ensures students have significant expe-
rience which is internally meaningful and con-
tribute to their growth as learners [7]. Other for-
eign scientists’ researches (L. Abrahamson [1],
D. Baum [2], N. Fleming [4], J. Harmer [5]), in
which they investigated the interactive learning
issues from the perspective of increasing student
motivation for collaborative and cognitive activ-
ities, became the basis for the development and
implementation of interactive learning methods
in the pedagogical practice of education insti-
tutions. Specifically, Hans Fritz contributed to
research regarding the linguistic interpretation of
words in the context of interactive learning, uti-
lizing modern information technologies for both
classroom and independent work [6].

The Ukrainian scholars, namely T. Besa-
rab [12], T. Hryhorieva, O. Humankova [§],
N. Lutai [12], T. Koval [9], V. Kuchina [10],
L. Morska [13], H. Serhieieva [15], and others
dedicated great attention to the most effective
ways of implementing interactive technologies
in the process of forming students’ foreign lex-
ical competence. Thus, T. Koval, the author of
studies devoted to interactive technologies for
teaching foreign languages in higher education
institutions, consideres them as an integrated
system and focuses attention on interaction,
cooperation, and the use of the most up to date
methods to enhance the effectiveness of the
educational process [9].

In her research, V. Kuchina highlights interac-
tive principles lying in developing methods that
ensure active interaction between students and
teachers and improving the educational process
through dialogue and cooperation [10].

N. Lutai and T. Besarab, in turn, believe that
the advantages of using interactive technolo-
gies are, first and foremost, student motivation
through active participation and interaction in the
process of live communication [12].

H. Serhieieva explores issues of current
importance related to teaching foreign languages
in a distance mode, considers the problems of
organizing effective remote interaction between
participants in the educational process during
practical online classes and independent learning
activities of students, focuses on certain aspects
of using modern information technologies to

127

ISSN 2410-2075 (print)



Hayxoswuit Bichuk KpemeHerpKkoi 061acHO1 r'yMaHiTapHO-TIeAarorigHoi akaaeMii im. Tapaca [lleBueHKa.
Cepis: [legaroriuni Haykn

create an interactive learning environment when
learning a foreign language online [15].

The effectiveness of interactive methods
(discussions, role-playing games, projects) for
improving students’ communication skills, replac-
ing traditional passive learning with active inter-
action have been highlighted by L. Morska [13].

The review of the research on the issue proves
that interactive technologies are an effective tool
for FL learning, as they help to increase students’
motivation, develop their language skills and cre-
ate a favourable environment for successful FL
acquisition. However, the issue still requires fur-
ther studies as well as search for new, even more
effective technologies to enhance the FL educa-
tion process in higher education institutions.

Highlighting previously unresolved parts of
the overall problem. Admittedly, contemporary
interactive technologies are still not being used in
FL teaching to their full potential. Unfortunately,
quite a few problems arise in training future-
to-be FL teachers to employ interactive technol-
ogies in language teaching, since the main focus
is primarily on existing technologies rather than
on applying advanced ones, that can develop as
well as enhance both teaching and learning. The
numerous requirements for training FL teach-
ers, where the use of technologies is often sacri-
ficed, should not be ignored. Some scholars point
out that the training, future-to-be FL teachers
receive, is often obsolete, irrelevant, inappropri-
ate, and out of date. At the same time, accord-
ing to N. Lutai and T. Besarab, future-to-be FL
teachers need to be able to correctly assess the
relationship between technologies and learning
objectives in order to reject or ignore technolog-
ical advances that may be interesting but useless
entertainment [12].

In practice students, having acquired knowl-
edge about the FL linguistic phenomena (pos-
sessing a certain linguistic competence) and
knowing about the traditions and customs
of English-speaking countries (possessing
socio-cultural competence), can rarely apply this
knowledge in real life. This is due to the lack of
a natural FL communicative environment, that is
one of the essential factors to complicate a FL
acquisition and develop communicative compe-
tence of the future-to-be FL teachers.
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Therefore, the aim of the article is to charac-
terize and experimentally verify interactive form
of FL teaching, namely battle discussion, as an
effective tool for enhancing the level of future-
to-be FL teachers’ communicative competence in
higher education institutions.

Presentation of the main material. The
priority goal of higher education institutions
is not only to provide future-to-be FL teach-
ers with knowledge about the language system
(to develop linguistic competence), cultural
peculiarities and traditions of foreign coun-
tries (to develop socio-cultural competence),
that is no less essential, but also to teach them
to understand other people’s opinions, express
their own point of view and communicate with
people from other countries, which is espe-
cially important today (to form and develop
speech, compensatory and social competences).
The goal can be achieved by completing the fol-
lowing objectives:

— develop students’ FLCC (linguistic, speech,
socio-cultural, compensatory and educational-
cognitive) necessary and sufficient for communi-
cation within the framework of advanced and
high levels of English proficiency;

— develop FL oral and written communication
skills in formal/ as well as informal/environment;

— study the native culture through a FL, to
develop students’ abilities to represent their
country in intercultural communication;

— involve students in world cultural trad-
itions, to cultivate respect for other cultures and
peoples, readiness for everyday communication,
business collaboration and joint solution of uni-
versal problems.

Since FL educational process is carried out-
side the natural language environment, it is quite
obvious that in order to successfully implement
the above mentioned objectives, the challenge
for successful FLCS development is to provide
a FL communicative environment in which stu-
dents will be able to apply acquired theoretical
knowledge and practical communication skills.
By such an environment they mean a specially
organized educational process in higher educa-
tion institutions that provides a level of FL pro-
ficiency sufficient for intercultural and interper-
sonal communication, i.e., an advanced level (C1)
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inaccordance with the Common European Frame-
work of Reference for Languages (CEFR) [3].

In the process of professional training the
future-to-be FL teachers it is essential to adhere
to the defined principles of the communicative
approach, which lay not so much in pursuing the
practical linguistic goals as in the fact that the
path to these goals is precisely the practical use
of the language. After all, the communicative
method is based on a learning process that is a
model of the communication process. Like any
model, the learning process is simplified in some
respects compared to the real communication
process, but in terms of its parameters (at least
the fundamentally important ones), it is adequate
and similar to it [6].

High-quality training of the future-to-be FL
professionals in the area of present day education
should reveal not only pedagogical conditions
and their readiness for practical using already
known methods of solving pedagogical issues,
but also their ability to independently design
pedagogical systems, processes, and situations
that contribute to the future-to-be FL teachers’
effective professional self-development. Their
successful professional activities largely depend
on how good they are at using innovative learn-
ing technologies and how well they master them.
This obliges all pedagogical universities in
Ukraine to train highly qualified and competitive
FL professionals possessing a set of competen-
cies that meet the requirements of the present day
information world [11].

However, not all higher education institutions
in Ukraine provide students with the opportunity
to enhance their language skills by practicing in
foreign educational institutions and communi-
cating with native speakers. Thus, the lack of a
real language environment is one of the reasons
for the low level of FLCS among future-to-be
FL teachers. Nevertheless, there are reasons to
believe that a large number of interactive FL
teaching strategies, battle discussion in particu-
lar, makes it possible to overcome this challenge
as well as contribute to solving the problem of
the lack of a natural FL environment, and, what is
more, to increasing students’ positive motivation
for their future professional activities.

A battle discussion is an interactive form of

teaching within which two or more sides compete
in arguing a controversial issue. It combines ele-
ments of both debate and games, and frequently
used in FL teaching to develop students’ critical
thinking and FL communication skills. Key fea-
tures of a discussion of the type are as follows:

— a clearly defined problem or thesis;

— opposing positions: «for» and «against»;

— rules: time limits for speeches and responses;

— key element — arguments and counterargu-
ments;

— evaluation: the winner is determined by the
teacher, jury, or audience [15].

The structure of the discussion should pro-
vide moderator’s introductory speech, the teams’
opening statements, rounds of arguments and
rebuttals, questions between teams, closing state-
ments, and the announcement of the winner.

The educational value of this interactive form
lies in improving and enhancing students’ critical
thinking, communication and persuasion skills;
developing the culture of verbal debate skills.

Regarding the above, within 2025-2026, ver-
ification work was carried out in real educational
conditions at the Faculty of Humanities and
Technology of the Kremenets Taras Shevchenko
Regional Academy of Humanities and Pedagogy.
The verification was aimed at testing the feasibility
and effectiveness of using interactive FL teaching
technologies, in particular battle discussions, and
their impact on the development of future-to-be
FL teachers’ communication skills. About 50 stu-
dents, enrolled in FL teacher training programs,
were involved in the verification training system.

In order to thoroughly verify the effectiveness
of the suggested techniques, control (CG, 23 stu-
dents) and experimental (EG, 25 students) groups,
comprising 4th-year students, were formed on the
basis of the faculties. Thus, 48 students partici-
pated in the experiment at the final stage.

The comparative analysis was carried out
within CG and EG, which did not differ signif-
icantly from each other: they were tought by the
same lecturers, their academic success rate and
quality of knowledge were approximately the
same. The only difference was the content of
education: in the CG teaching was conducted tra-
ditionally, i.e., lecturers worked independently,
teaching according to the standard programs
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in professional disciplines, whereas in EG, the
emphasis was shifted to the use of the suggested
interactive form, such as battle discussions,
which served as a means of motivating students’
learning activities in the process of developing
and improving their FLCS.

For diagnosing the level of the students’
FLCS a set of monitoring measures was carried
out to verify the knowledge, abilities, and FLCS
acquired by the students during their studies.
Thus, a self-assessment card was used to deter-
mine the level of students’ FLCS. The results of
the self-assessment confirmed that most students
(EG - 63.93%, CG — 66.66%) had doubts about
their FLCS, so they rated their level as low for
successful further professional activity; 26.44%
of respondents in the CG and 28.96% — in the
EG were at an average level; a high level was
recorded only in 7.11% of the EG students sur-
veyed and in 6.90% of the CG students. Thus,
on average, 66% of students indicated dissatis-
faction with their level of FLCS and, as a result,
asserted an intention to enhance their knowledge,
skills, and abilities in order to successfully attain
their professional activities in the future.

The generalized results of the diagnosis
proved that students in both groups were at the
same level of training, and the level of their
FLCS did not fully meet current educational
qualification requirements. This gave reason to
recognizing the need to improve the future-to-be
FL teachers training in a specific direction by
introducing interactive FL teaching technologies
into the educational process, namely battle dis-
cussions, which would contribute to enhancing
future-to-be FL teachers’ communication skills.

Consequently, in accordance with the above
mentioned objective it was necessary to verify
the feasibility and effectiveness of using inter-
active learning technologies, i.e. battle discus-
sions, focused on real-life issues which were
relevant and important to students in relation to
their future professional activities. For example,
discussion on the topic «Advantages and disad-
vantages of being a foreign language teacher»
proved to be extremely interesting and had a sig-
nificant impact on the formation of positive moti-
vation among students to master FLCS and their
practical application. Professionally-oriented sit-
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uations were created in the classroom: each stu-
dent played a specific role and spoke on behalf
of a character of their choice, expressing their
thoughts on the profession and using appropri-
ate specialized vocabulary. The discussions were
based on various episodes from the experience
of teachers at schools where students underwent
internships, and the problems they encountered
during their internships.

Future-to-be FL teachers were engaged
in FL speech activities within the scope of
the curriculum, reflect on problematic situa-
tions of a professional nature, and use active
teaching methods that involved changing the
nature of traditional classes. During the bat-
tle discussion and detailed analysis, students
pointed out possible difficulties and developed
appropriate methodological recommendations
for avoiding and overcoming them. The work
of the type contributed to the development of
independence and creativity of future-to-be
FL teachers, which is a priority in their further
professional activity. The classroom was filled
with lively and cheerful atmosphere of inter-
action between students and teachers, accom-
panied by an optimistic mood on both sides;
relationships were based on the principles of
cooperation, mutual assistance, and goodwill.
Team members enjoyed participating in joint
activities and spending their free time together.
Relationships are dominated by approval and
support, and criticism is expressed only in a
tolerant manner and with good intentions.
Classes were conducted in the atmosphere of
fair and respectful treatment of all participants,
who, in their turn, demonstrated integrity, hon-
esty, diligence, activity, and energy. It is par-
ticularly noteworthy that the successes and
failures of individual group members elicited
empathy and sincere sympathy from all partic-
ipants. Thus, mutual affection, understanding,
and cooperation prevailed in the relationships
between microgroups within the team. This
indicated that a friendly psychological climate
has a significant impact on the formation of
FLCS in future FL teachers.

Conclusion. Therefore, effectiveness of
FLCS formation in future-to-be FL teachers
largely depends on the focus and organization of
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the forms and methods of the educational pro-
cess, among which communicative and interac-
tive teaching methods, in particular battle discus-
sions, based on a democratic style of pedagogical
interaction, are a priority. They are aimed at
independent search for optimal solutions, con-
tribute to the development of the students’ criti-
cal and logical thinking, initiative and creativity,
and designed to facilitate the process of forming

FLCS in students of philological faculties of ped-
agogical higher education institutions.

Further research should be focused on search-
ing even more encouraging methods and tech-
niques for interactive teaching and learnimg for-
eign languages that would be equally effective
in both on-line and off-line education process
aiming to enhance the level of future-to-be FL
teachers’ communication skills.
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BATJI-IUCKYCIA AK IHTEPAKTUBHA TEXHOJIOTI'IA
JJIAA YIOCKOHAJVIEHHA IHHHIOMOBHUX KOMYHIKATUBHUX
HABHNYOK 310BYBAUYIB OCBITU

KJIAK IHHA €BI'EHIIBHA
KaHJIUJIaT 1IeJIarOriuHuX HayK, JIOLCHT,
JIOLICHT KadeIpy 1IHO3EMHUX MOB 1 METOJIUK X HAaBYAHHS
Kpemeneyvka obnacna eymanimapuo-neoazociuna akademis im. Tapaca [llesuenxa

KYYEP BACHUJIb BACHJIBOBUY
KaHIUIaT (iIONOTiYHUX HAYK, JIOLCHT,
JIOLIEHT KadeIpy 1IHO3EMHUX MOB 1 METOJIUK X HAaBYaHHS
Kpemeneyvka obnacna eymanimapro-neoazociuna akademis im. Tapaca [llesuenxa

SIHNEHKOK HAAISA IBAHIBHA
KaHJU/IaT TeIarOriyHuX HayK, JTOLEHT,
JIOLIEHT KadeIpu 1IHO3EMHUX MOB 1 METOJIUK X HAaBYaHHS
Kpemeneyvka obnacna eymanimapuo-neoazociuna akademis im. Tapaca [llesuenxa

Anomauia. Bemyn. Epexmusnicmo ¢hopmyeants iHuOMOSHUX KOMYHIKAMUBHUX HABUYOK MAUOYMHIX guume-
78 THO3EMHOI MOBU 3HAYHONW MIPOIO 3ANLENHCUMb GIO CIPAMOBAHOCI MaA Op2anizayii opm i Memoodie 0C8mHbO-
20 npoyecy, cepeo AKUX NPIOPUMEmMHUMU € KOMYHIKAMUGHI Ma IHMepaKkmueHi Memoou HaGYanHus, 30Kpema oamJ-
OQUCKYCIT, 3 AKYEHMOM Ha OeMOKPAMUYHOMY CIMUIL HABYAAbHOI 63a€MO0IL. [loyinbHicmb UKOPUCTAHHS 3A3HAYEeHOT
IHmMepaxkmueroi MmexHono2ii 0nst NiOGUWEHHSA AKOCMI NPopecitinoi ni02omosKu MaubymHix euumenie iHO3eMHOL
MOBU MA PO3GUMKY 8 HUX THULOMOBHUX KOMYHIKAMUBHUX HABUUOK Y NPOYeci CmyOeHmoYyeHmpoB8aH020 HAGUAHHSL 3)-
MOBIIOEMBCA 1T 8IONOGIOHICIIO YLIAM HABYAHHS MA 3MICIY HABYATbHO20 Mamepiany, HeoOXIOHICmIO Y NiOGUWeHHI
HABUATbHOT MOMuUBayii, akmusizayii nizHasaibHol OiIbHOCMI Ma GOPMYBAHHT KIIOUOBUX KOMNEMeEeHMHOCmell 300-
Oysauie suujoi oceimu, 30Kpema Matloymuix yuumenie iHO3eMHOI MOGU.

Memorto 0ocniodicenns € xapaxmepucmuxa ma eKCnepumMeHmanbia nepesipka iHmepakmusHoi (popmu HagUaHHsl
iHO3eMHOT MO8U, a came Dama-OUCKYCii, K eqheKmueH020 IHCMPYMeHNY NIOSUWEHHS! PIGHA KOMYHIKAMUBHOI Komne-
MEHMHOCMI MAUOYMHIX YUUmMenie iHO3eMHOI MOBU Y ULUX HABYATbHUX 3AKIAOAX.

Memoou. /{ns oocacnenna nocmasienoi memu 6 poo6omi GUKOPUCTNAHO KOMNLEKC CYYACHUX 3A2AbHOHAYKOBUX
ma cneyianbHux Memoois. anais, CUHMe3, Y3a2aibHeH A HAYKOB0-Neda2o2iuHoi ma MemoOudHol timepanmypu, mMo-
0eNBAHHA HABYUATLHO2O NPOYECY, d MAKONC ONUMYBAHHA MA AHALI3 Pe3VIbmMamis HagYaibHoi JisbHOCHI 300-
byeauig oceimu, exchepumeHmanbHe mechyeaHHs. po3poobieHux cmpameziil, Onumy8anusa Y4dCHUKI@ HABUATbHO20
npoyecy.

Haykoea nosusna. B pezyiomami 00cniosxcenus Oyio 6CmaHno81eHo, wo 6ami-oucKycis € eoekmusHow inmep-
AKMUBHOW MOOEJLII0 HABUAHHS THO3EMHOI MO8U, KA nepeddavae cmeopeHus 6adbopoi, NO3UMUEHoI ammocpepu
nedazo2iunoi 83aeMo0ii YUaCHUKIE 0CBIMHbO2O NPOYECY, POIGUMOK 6 MALLOYMHIX YUUmMenie iHO3eMHOI MOBU camo-
CMItIHOCMI, Kpeamu8HOCmi, KOMYHIKAOENbHOCMI, SHYUKOCI, YMIHHA Npayoeamu 8 KOMaHoi, momugayii 0o camo-
PO36UMKY MA [HUUX HeoOXIOHUX OJisl NPoghecilino2o YOOCKOHANeHHs Hasu4ok. basyrouuce na demMoxkpamuyHomy
cmuti nedazo2iunoi 63aemooii, 6ama-OUcKycis CnpaMoeanad Ha OPULiHATLHUL NOWYK ONMUMATbHUX PillleHb, CHPUSE
PO36UMKY KPUTNUYHO20 MA N02IYHO20 MUCLEHHS, IHIYIAMUBHOCTI, BUHAXIOIUBOCTT MA IHHOBAYILIHOCTT MAIOYMHIX
8uUmMenie iHO3eMHOI MOBU, AKI GUAMbCA BUCTIOBNIOBAMYU 6IACHI OYMKU MdA MONEPAHMHO CIAGUMUCS 00 KPUIMUKU
ononenmis, Wo CNpUsc 800CKOHANEHHIO IXHIX THULOMOBHUX KOMYHIKAMUBHUX HABUUOK MA € NPIOPUMEmMHUM ) Mali-
Oymuiti npoghecitinitl OisLIbHOCMI.

Bucnoeku. 3anpononosana inmepaxmuena mexnonozisi, wo ompumaia Hazey o6ami-ouckycis, Oyia po3pobnena
3 Memolo NOKpaujeHtsi npoyecy Gopmyeants IHULOMOGHUX KOMYHIKAMUGHUX HABUYOK Y 3000V6aUi6 0CGIMU GUUUX
nedazo2iuHUX HA8UANLHUX 3aKAA0i6. Y cmammi po32nsa0acmovcsa NOHAMMA IHMePaKmMueHUX mexHonoziu, ix micye i
3HAYEHHsL 8 CUCTNEeMI OCBIMU BUYUX HABUATbHUX 3aKAa0i6. [lodanvuti docuiodicens NOBUHHI Oymu 30cepeddiceti Ha
NOWLYKY wie Oibul NepCneKmuHUX Memooie i mexHiK IHMepakmueHo20 HABYAHHS ITHO3eMHUX MO8, SIKi Oy1u 6 00Ha-
KOBO ehekmuHuMU K 68 OHAAUH-, MAK I 8 OQIAaUH-(hopMami HAGUANHs MA CAPUSLIU 6 NIOGUWEHHIO PIGHS THUIOMOG-
HUX KOMYHIKAMUBHUX HABUYOK Y MAUOYMHIX 84UmMenie iHoO3eMHOI MO8,

Kniwouoei cnosa: inmepaxmugui mexnonozii Haguamwus, 0ama-OUCKYCis, CMYyOeHMOYeHmposane HAGYANHS,
[HUWOMOBHI HABUYKU CRIIKYBAHHS, KOMYHIKAMUBHA KOMNEMEHMHICIb, KOMYHIKamueHe cepedosuuje, npogheciiina
ni020MoBKa, 0C8IMHIll npoyec, Mandymui guumeni, 6UKIA0ayi, 3000ysaui oceimu.

132 Bumyck 22, 2026 / Issue 22, 2026



Hayxosuit Bicuuk KpemeHerpkoi 00acHo1 ryMaHiTapHO-TIearoriaaoi akageMii im. Tapaca IlleBueHka
Cepis: [legaroriuni Haykn

SN

o

10.

11.

12.

13.

14.

15.

CTaTTA NOLMPIOETLCA Ha yMOBAX NiLieH3il

REFERENCES

Abrahamson, A. Louis (1998). An Overview of Teaching and Learning Research with Classroom Com-
munication Systems. Pythagorion, Samos, Greece, Conference Proceedings by John Wiley & Sons, Inc.,
June 36. 460 p.

Baum Edward J. (2018). Learning Space Design and Classroom Behavior. International Journal of Learn-
ing, Teaching and Educational Research. Vol. 17. No. 9. p. 34-54.

Common European Framework of Reference for Languages (CEFR). https://www.coe.int/en/web/
common-european-framework-reference-languages/level-descriptions

Fleming, N. (2001). Teaching and Learning Styles: VARK Strategies. https://books.google.co.id/
books?1d=K04uyQEACAAJ

Harmer Jeremy. (2003). How to teach English? Longman Publishing Group. 198p.

Hymes, Dell. (1972). On communicative competence. In J. Pride, & J. Holmes (Eds.), Sociolinguistics.
Harmondsworth : Penguin Books. p. 269-285.

John Dewey’s Theory. https://www.structural-learning.com/post/john-deweys-theory

Hrygorieva, T. Yu., Mykhailova, O. S., & Humankova, O. S. (2021). Interaktyvni metody navchannia
inozemnykh mov doroslykh. [Interactive Methods of Teaching Foreign Languages to Adults]. Liudyno-
znavchi studii. Zbirnyk naukovykh statei. Seriia «Pedahohikay, Ne 12(44). p. 36-45. https://doi.org/
10.24919/2413-2039.12/44.5.

Koval, T. I. (2011). Interaktyvni tekhnologii navchannia inozemnykh mov u vyshchykh navchalnykh
zakladakh [Interactive Technologies for Teaching Foreign Languages in Higher Education Institutions].
Informatsiini tekhnolohii i zasoby navchannia, 1, 86-92.

Kuchina, V. S. (2010). Pryntsypy interaktyvnoho navchannia inozemnykh mov ta yikh vidpovidnist
vymoham kredytno-modulnoi systemy osvity u VNZ Ukrainy [Principles of Interactive Foreign Language
Teaching and their Compliance with the Requirements of the ECTS System in Ukrainian Higher Educa-
tion Institutions]. Aktualni problemy navchannia ta vykhovannia liudei z osoblyvymy potrebamy. Zbirnyk
naukovykh prats, 7(9), 156—164.

Verkhovna Rada Ukrainy. (2017). Pro osvitu: Zakon Ukrainy vid 05 veresnia 2017 roku Ne 2145-VIII
[On education: Law of Ukraine dated September 5, 2017, No. 2145-VIII]. http://zakon3.rada.gov.ua/laws/
show/2145-19

Lutai, N. V., & Besarab T. P. (2024). Tekhnologiia u navchanni movy. [Technology in Language Teach-
ing]. Naykovi zapysky Natsionalnoho universytetu «Ostroz ’ka akademiia»: seriia «Filologiia», 21(89),
212-215. https://doi.org/10.25264/2519-2558-2024-21(89)-212-215.

Morska, L. V. (2009). Interaktyvnyi metod vykladannia anhliiskoi movy u vyshchomu navchalnomu zak-
ladi [Interactive method of teaching English in higher education institutions]. Aktualni problem filologii
ta perekladoznavstva, 4, 135-137.

Pometun, O. 1., Pyrozhenko, L. V., & Bida, O. A. (2011). Zastosuvannia interaktyvnykh tekhnolohii
u navchanni molodshykh shkoliariv [The Use of Interactive Technologies in the Teaching of Primary
School Children]. Metodychnyi posibnyk dlia vchyteliv pochatkovoi shkoly. Navchalna knyha «Bohdany.
304 p. [in Ukrainian].

Serhieieva, H.A. (2023). Interaktyvni metody u vykladanni inozemnoi movy onlain [Interactive Methods
in Foreign Languages Teaching online]. Aktualni pytannia humanitarnykh nauk, Vol. 3, Is. 61, 200-205.
https://doi.org/10.24919/2308-4863/61-3-32.

|@ @ Jlara mepiioro HaJIXO/UKEHHs CTarTi 1o BuaaHHs: 16.03.2026

Jara npuiHATTS CTATTi A0 IpYyKy Micis peuensyBaHus: 13.04.2026
siakpuoro gocryny (CC BY 4.0) MHara my6nikanii (onpunrogaenHs) crarti: 29.05.2026

ISSN 2410-2075 (print) 133



